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1 Access to assistive products and to digital skil
ucation and employment. Support from family memb
bers were also strong enabl ers.

i Many youth participants had experienced stigma I
bullying, violence and abuse, and discrimination
settings Drivers of stigma included | ack of awa
ties, and misconceptions around disability.

i This study also explored the intersectionality o
bility o& Bampar sment can innuence how they are p
munity. Women with disabilities experience compo
gender carry forms of marginalisation and sti gma

i The extent of voice and agency among the young p
and severity of t heir i mpair ment , household fact

i The evidence indicates a gap betMeephrwmbungspeapd
portunities available to them. These were mostly



1 Recommendati ons include strengthening educati on

deliver inclusive education; improving policy i
persons with disabilities in education and empl
people with disabilities to access-ugpkiclalps ttarl aiam
equi pment to help transition to gainful employm
and communities to address drivers of stigma; w
digital skills; and wider range of intervention
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According to the United Nations Conventions on the
(UNCRPD) people with disabi Biottigersm i pnhcyl suidcea It,h onseen twahlo

sensory impairments, which in interaction with wvari
participation in society[&@h an equal basis with oth
Esti mates suggest that there are 1 billion peopl e (
di sabilities often experience barriers to accessing
increased risk of poverty [2,3]. Globally, peopl e w

aspects of society [2].

ResearchSamarSamb Africa shows that with the right su
achieve economic success. Unvesting in education an
should be part of development eForts, as based on a

[ 4]
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With a median age of 18.1 year s, Ni geria has one of
About 70% of its estimated 206 mill i on arAe puonpduelra ttih
are under the age of 15 [5]. The 2018 Nigeria Demog
Washington GB8ewpofShoubstriepms t-pdp achi sdHdility prevale
people aged 5 years and above. This increased to 7Y
at | east one functioning domai n. Note that this is
Di sability found that 15% of the popul ation are sig

ing to existing evidence, persons with disabi
utional, npnancial and communication barriers
pl oyln2efnt As8 a result, people with disabilitie:
i on, soci al protection schemes do not sucGcient
h-odpuwotc k et expenses for health services [14].
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The Government of Nigeria ratinped the United Nati on
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Disabilities (UNCRPD) in 2010. The Discrimination A
2018 makes provisions for the full inclusion of per
quality inclusive education and a 5% employment quo
organisations [15].

Research done for Phase 1 of this project involving
government agencies, Organisations of Persons with
that despite the supportive framework, i mplementat.i
|l ack of policy guidance on policy i mplementation, a
and slow progredaisend tmodal|lr ioghtds sabil ity [15]. Un ¢

i mpl ementati on and funding among the Isdrkeogeopol Phas
report).

'Disability is complex to measure. DiFerences in the way disoabiolfity i s
the variation in p estimates. This includes the gdimEdtiilony use
for the purposes o t statistics.
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This study aimed to explore the |l ived experiences o0
Nigeria, with a view to highlighting barriers, faci
inclusion in education and e mpl-doeypniehn ti.n tTehrev ireewsse awicth
people with various disabilities (including physica
i mpairments, as well as 8bbiymriasm), baged bhat wedbmanl ar
Ni geri a.

Regarding education, we collected data from youth
(secondary school, tertiary education, and vocati on
education but were not working, and those who wer e
terms of wor k, the research focus for Ni geria inclu

sector s.

Further details of met hods, and breakdown of partic
Appendi x.
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The pndings of this study are presented in pve part
empl oyment; (3) experiences in in the agricultural
renectionsudmnicrgossssues that shape the experiences
Ni geria. Case studies are provided throughout the r
participants (alll names and identipers have been re
NDi >! &0t~
The National Unclusive Education policy is in place
people with disabilities, but our Phase 1 pndings i
i nclusive education in many s tiant efsr owh ihceha dh atse al cehde rtso
parents [15]. Unclusive education is where | earners
ers without disabilities in mainstream schools. Thi
with disabilities may attend sotiesabl attl | eansees. st
with special education schools are that they may be
not i mplemented well, may include | earning materi al
| earAneirmpai rment [ 17].
Of the 30 interview participants, one had never att
and 14 had attained secondary or tertiary education
out of school or that did not attend school. Where
cess to and experiences di Fer by their | evel of edu
| DTHE
Ami na iyseawl d5with a visual i mpair ment. She
a government special education secondary sc
be in the senior secondary c¢class, but her p
of the special education options for peopl e
del ayed her studies, and she is currently i
Ami Saparents cannot aFord to buy her an auc
capture notes during classes, so either her
reads notes for her. She someti mes uses a t
take notes, but her school does not provide
because of its high cost.

Amina aspires to attend the university and
hopes to get a scholarship that would not o
enable to her to aFord the assistive produc

Di sablUncltysi ve Education and Employment: Understanding the experieln2ces o
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Findings in this section wil/| be presented accordin
educati on, including (i) identifying and enrolling
paying for education.
Udenti pcation and enrol ment
Udentifying the right school was a key issue for yo
of support for students with disabilities. Most inc
private, are mostly |l ocated in the city centres, th
disabilities to attend as majority I|live in rural ar
teaching in accessible ways, students with disabild.i
practises inclusive education (where they are suppc
disabilities) or a special needs school where they
young people who acquire disability and must change
i mpact s:
d: Did you go to the same school with your sibl i
P: 4 got bl i nd at 14 and before then, we went to
my sight happened, my parents had no choice bt
unt i |l U came in contact with a blind school ir
school. At the time U | ost my sight, U was pr e
the Junior Secondary School, but because U stz:
awareness and enlightenment, U spent about 5 Yy
parents discovered [school name removed], U we
cause Y had stayed home for a |l ong time and we

Primary 4.

(Mal 85 Y% ars, has a visual i mpairment)
The above quote highlightstwantihfoedagwpoangf pebpl eawse
Waithood is a concept that describes a prolonged pe

transition from adolescence to adulthood [18].

Paying for education

The majority of youth with disabilities who compl et
by their Thhasenwho experience npnancial constraints e
funding opportunities, which are rare. Both the fed
schol arship opportunities, but these can only be ac
because student performance in prst year i s a crite

year of wuniversity cannot access these scholarship

*q: Unterviewer ; P: Participant

Di sablUncltysi ve Education and Employment: Understanding the experieln3ces o0



None of the participants mentioned being aware of ¢

state. Some private sector scholarships that were n
cal Bechol arship for tjhaendviFsouwa lThymSiamman(rFefds) funded b
for vision impaired applicants at secondary school
applicants with various disabilities, also at the s
FTS is the only programme that has been supporti
fees. Although my dad supports me someti mes, but
vides social skills traip(iMag 2,4 rly8sdmus,enhas watwnhi s

pair ment)

Thus, cost is a prohibitive factor for many young p
there is a tremendous need for funding opportunitie
widely.
Most disabled persons are not from a really rich
from the government or any indi vh daady ofrororme,ni &t
know it is not easy for others as well. Ut was a
that sponsored my schooling. They gave me NGN10O
4-year in school i 3 Malk @50 >xaaclksg| armashiap.physi cal [
The data emphasised the interlinkage between povert
ability to pay for their education perpetuates 1inte
private sector companies to review their scholarshi
cannot aForydeatrhef enerss.t Ut is unli kely that many pers
this scholarship if they are pnancially struggling
studies and gain admission into a tertiary institut

NORL]ITLDBijLT L&1Thr LLSjE3ZTAD

uth with disabilities in Nigeria who su
their experiences during education we
(ii) accessibility and -cauwctctoimngo deant a bolnes
d these are reported under Renections

institutio
accessibil
chall enges,

For those vy
n
i

Unfrastructural accessibility

Experiences varied by type of impairment as this de
cases, infrastructural inaccessibility led to | imit
infrastructureowmedotvermimamy institutions across Ni
being inaccessible. While the National Di sability A
to be accessible for peopl e-ywiarh gdiasa&bipleirt io@s f oirt ap
property owners to make this adjustment, resulting
additi on, nati onal buil ding codes in the country ma
with disabilities.

Di sablUncltysi ve Education and Employment: Understanding the experielndces o



Some participants reported that their institutions
ground noor for students with disabilities. However
be a challenge.

H know [university name removed] tried to be sup

they can, but 4 feel they could do better. U9 can
botany on the topmost noor with no Iift. 0 often
resting, and continuing. Two guys always have to
uses wheelchair all the way up. Ut was torture.
When 4 was in 200 level, U #Wasabhemptdd/Bebi drop m
cause the walking was quite stressful for me. Ut
to hostel always with seri ous #hodoodpailn.a nWmesrv el
i ng back t o Afffriesna b3mebi, vy&iasrist,y .has a physical 1impair
As the quote indicates, these dicculties can act as
| asting impact, drastically shaping their educati on

Source: Bi l mor Technical and Vocational Centre

Di sablUncltysi ve Education and Employment: Understanding the experielnsices o



Accessibility and accommodati ons

Accessibility and reasonabl e accommodati ons are an
wel | as a fundament al human right for people with d
il nappropriate,-eafi s &#Hmtvii gl y emomi ng materials that atl
people with disabilities was uncommon at all l evel s
few. However, these were also |imited.

Jdearning materials are available but not accessi
ting to University, luckily, they have a section
visually impaired | i®Braompwhersbwitheychaea 2 ead
ment papers for those of us who want to type the
computers do if you have a |l ot of blind students
own computers and seek our own survival. Some st
assignment s. More can be done with more resource
haj(.Mal 68,5 = ars, has a visual i mpair ment)

For deaf or heard of hearing students, availability
tertiary education experiences. Youth reported that
of employing sign | anguage interpreters, though aga
governmentd mainstream tertiary institution.

X have no problem with sign | anguage interpreter
| anguage interphetgosngAfpri méudy as a Deaf [per
di Ferent interpreters to support us because many
This is why we have several interpreters in the
tion. But with increase in Deaf student popul ati
morjé Mal 8,5 % ars, has a hearing i mpairment)

Al though these positive examples of i1 nstitutional 0
i mpairment types. Student s, including those with di
University and Tertiary Matricul ation Exzm2nd bledToME) a
gaining admission into their tertiary institution o
(JAMB), the government agency administering this ex
accommodations for candidates with visual i mpair men
failed to do the same for those with cognitive and
cognitive and intellectual i mpairments described ho
was not provided to her because the JAMB does not r

X wrote the UTME three times before U passed. U
very fast. U need double the hours those without
However, JAMB has failed to recognise my reasona
vise a |l earning strategy( Feomaldsd, ye& passhabei hhet
i mpair ment s)

The above quote exemplinpes how experiences during e
as some youth with disabilities received accommodat

Di sablUncltysi ve Education and Empl oyment: Understanding the experielnbces o
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has physical i mpairment)

This quote highlights three aspects to which progra
struggle to pnd work and they need guidance on how
more information about the skills required for di Fe
information about the types of work and careers the
support.
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Vocational training programmes have the potential t
empl oyment opportunities and quality of Iife for yo
taking part in di Ferent vocational skills trainings
making soaps, candles, and pill ows.
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There wer e, however, i nstances where assumptions Wwe
young man with physical i mpairment describes his ex

f you were to be working or going to |l ook
you | ike to be doing?

4f U4 was trained, U4 would have |l oved to be
wi | | not allow that but as U4 am right now,
repairer as peopl e haf\v ek naodw iwsheedr emeld. cAannd |Ue a
nrst repad rer 4 asked to teach me | ooked do
how to teach me because my disability may

willing to have me as his apprentice becau
could send to buy the necessary materials

to do that for him. U have resorhekinow Wwikeagt
prontable job U can do because U jam not tr

(Mal ,4 ly&ar s, has a physical i mpair ment)

The quote above i [ how people with dis
|l o-swki |l l ed wor k. [ frustration among s

J¥ think we should begin to | ook maeamneo ad d[ tl elal
how to cook, women with d
begin to expand our think

d

i sabi |l iNi edhiakmevea rsd
ing we should begin
ally empower women with i sabilitiegsrBeoageeol
people are not empowered to be employable, th
wi | | not be achieved, because you do not expe
ties simply because he or she has a Mprsa-bil it
grams now should be mapped out how persons Wwi
t he worjk $paadé¢l3se, yxHmr s, person with albinism)

Most traini oFered through NGOs, both | o
were for f : all expressed the benent
t hat mor e i i ogovegowmennhmewgbudbd pomoritis
youth with i [ i

JSoA intot a work for one person to do so. Othe
or the government, can do something about it.
giving trainings to persons |iving with disab
they acquire it, to make sure you mmpawlkirnghe
about iIis not the kind of empower ment thing ma
50, 000 Nigerian Naira [ apgroximpatwe\YWe di @adD] t
purchase? At | east after providing that train
he | earnt. May be |[s¥hel o nteh ewsheoi bhegaadr oo s met ol ogy,
sure you buy the items. As in the thing that
make sur e, because i f they sA agdi rdgpitnag rad du d eh
beggi ngheggirrege,t and( £Fbhmal3é&s tyzffr si,t .has a visua

he quote here al so emphtarsdisreisndg hssu mpcerdt ftolratpowdul d
these skills for income generation or seek empl oy me
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These programmes appear to target youth with
those belonging to associations of persons wi
consi derabl e proportion of youth with disabil
education and are not | inked disability organ
support young people with disabilities during
youth from a variety of backgrounds.

Source: Bil mor Techni ca
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EXPERUENCES UN THE AGRYUCULTURAL SEC

...........................................................................................................................................................................

As of 2020, agriculture accounts for roughly 34% of
tured as a priority in the -R@bondltbevghopmeéhtt Rkas
ture Policy and National Agriculture Gender Policy
di sabilities, extent to which these policies are in
Six youth with disabilities discussed their experie
shed | ight on i mportant el ements about their exper.i
rently working in this sbeacsteodr wwerrke, iwnivtohl vjeuds ti no nfearin
to the agriculture value chain.

aya -yseoh d28 i ce farmer who
son. He | earnt farming fro
his family are farmers. He
mi ng but aspires to expand
needs pnancial support and
i ness proposal s.

aya hired ther farmers to
m, maki ng high turnover,

ct ' m. He struggl e
i e t from any gov

w a ntly that he

i ni by a multinat
[ skills to exp
ar mainstream
e inclusive t
with disabili
y community a
o mitigate cl

OSSO — ™S
Q nw o w
SO O wo

—

>SEYYLDBrtT {tLtYE3LL 3da 3URL df TbRET

...........................................................................................................................................................................

Most participant 8odesagitinped| bereg as an activity th
family or access to | and. A few did not identify ¢t6bh
scale of their activities. Un wundertaking agricul tu
dicgculties in | aborious work (like fetching water)
overseeing state of produce and poultry, for people
are supported by family members.

On a daily basis, are there some hacdtpi?2vi ti e

Yes. My poultry for exampl e. Most times (

chickens because of my | ow vision.

( Femal3e, yZ2@ar s, a person with albinism)
Overall, the pndings indicate that for youth with d
by access to training, rather due to functioning co
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...........................................................................................................................................................................

The i mportan
training. Al

of training in the agricultural sect
participants expressed a desire to |e

- 0
(¢

really want to have training more on this

U need a jprFoepreart3ed,r yd5mn s1,g loas id .physica

One participant emphasised the benept of the t-raini
|l ong experience in farming, this training taught hi
to scale up his business. However , he noted a commo
di sabilities in accessing opportunities:

hink the application process should provi
with disabilities. Like U4 told you ear|l
person with disability that get that
the proper way to apply. So, 4 think
abi-d nthusive way so that people can be aware
is that some people cannot jreMad €5 &% arnsd, thhaesy
i ng I mpairment)

His pnnal point on opportunities not being accessi bl
people with disabilities, but as described under EGd
additional barriers to education and |l iteracy and a
nowi sabl ed peers.
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Similar to the barriers to educati on, participants
and inadequate considerations to include peopl e wit
some training application processes may not be acce

So, U think they should make it in an accessi

know that sometbhMalge885syBairsg dmas a hear.i

The same participant goes on to expand how sign | an
only after the training had started, causing him to
JThe challenge that U faced is that they provi
for some days without interpreters. Ut was | a
pl ain, struggle, nght before they decided t hag
the application, 4 had told them, in the appl
on it. But on the day of trajmMalge,5tHewnrtai h

hearing i mpairment)
A participant with intellectual and physical i mpair
the content of her training. According to her, the
the availability of videos, so that she could vVview
Despite receiving a |l ot of information on di Ferent
compl ete the pnal stages as she was not selected fo
whet her she disclosed her i mpairment to the trainin
to people with intellectual i mpairments, eForts to
also be included in practical components) must be
The data highlights that for wider availability of
di Ferent types of i mpairments would enhance youth e
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Al ong with agriculture, the UCT sector was highligh
Nati onal Devel op2@eX%. PY4mnad®di2tli on, the National acT
inclusion of persons with disabilities in this sect
made by the Ministry of Communications and Digital
training and equipment to young peoplhesfeamcduwrdi Mlga gy

report).

Six participants were sampled to provide deeper ins
with training or interest in working in the digital
i mportant aspect shaping their experience and two n
Pyype TTTIHITYT3U
One of the key benents of working in the digital se
particul ardagandemi potsptbri d approach to working. Howe
required to be physically present in the occe, part
as heavy door s, narrow entryways, and absence of 1
mentioned in the interviews seemed willing to make
requests from their disabled employees.
The quote below is from a participant working in a
her to the bus stop, because that journey was <chall
with them about anot her i Sssue, | i fts:

And now the issue is that HfAkrReshbogamgi peuposnai

wi | | have t shaywodoWwWnsegai s®. wdlecan al ways co

team upstai But there is this team bonding

and not bei an outsider. Just sitting ddwns

|l i ke about pl ace, but they are trying in

sible. And speaking with the facility

for a |lift and they were telling me that that

they are going to get around to it but for no

ment where U4 am told that if O must go upstai

in front of me and another person toYjpe at my

( Femal3&, y2@ar s, has a physical i mpair ment)
Her quote also highlights a wider implication of in
|l acking a Iift may be for employees with physical i
them to specinc roles that do not pt their interest
their tasks. Disability inclusion at work demands t
empl oyees with disabilities have equal opportuni_t.e
without disabilities.

Education and

Di sablUncltysi ve

Empl oyment :
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Analysis of youth narratives highlighted two ways i
supported in the digital sectcout.t iTnhge seen aabrlee risn |aidkdei t
products that are detailed under Renections.

Training opportunities

Al'l participants

re
trainings, descri bi

d tremendous benepts of rec
ese as pivot al in securing

JThere was one time [detail removed] was gi vi
ties to make thdgmydpagitiadil yatediinemdt hat, and

point for me. dt was after that, after U went
i nternship wherjé F@ ma l3ebr, eyietalrys ,wohraks a physi cal

For some, these trainings were needed in addition t
subject.

XYt has i mpacted in my |ife because, most of {

even got me the job. Ut was those courses tha

requisite to consider me but that additi3dnal
has a physical i mpair ment)

This highl
it

ghts the bemepti $ abl emakidngcteagisnbhgst o g
di sabil S

UEYdbt
Sal ome -yeamd d2adeaf woman. She is a
tographer and worked with one of t

os in Nigeria. She had previously
exposed her to several economic an

Her two major ambitions are owning

acquiring a university degree.- She
up capital, be mentored, and advoc
sion of ®&Ceanfmugiirclasi on barriers are
|l enge with coll eagues and customer
|l eagues wi ll l earn sign | anguage o
increase awareness on di sal&ildiitsy r
crimination of people |Iike her.
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Fi nanci al

Whi |l e some s were funo
peopl e with [ [ i [ [ [ by disabil
some point i i i ' . Below i s
i ncome by [ i [ i peopl e
costs that [ i m quoting
i mpacts hi [

JYes, in terms of funding, which is the major
tates me as business owner. The truth is ther
my |l ocality in Lagos aft htahvee niohnee nntn a nbcuita It hsetyr
skill s. Do not forgletl iUf sadaviingd otok tmyk d amer e
those who caghMblaB8&l ¥y>caats, has a visual i mpair

Overall, the data indicates
f or cour se, f ood, and transp
disabilities to thrive 1in

R1Eij3Tijt LUOEDRYLT

Youth narratives highlighted two exampl es
experiences in the digital sector

Training followed by internship

One technology skills institution was reporte
people with disabilities to | earn alongside p
programme not only supported trainees by c

on to organise internship ement s.

JY¥hey do
stages,
we | | i n t
getting
a physica

ome tr ai [ [ even i f

you do you wi ||
e intern [ get retaine
terned i i sati-d%n .y dar aa
i mpai

S
f
h
n
I

e participant went cribe the benen

JThek ean al umni in which we do d
some ment al heal t h . vite people to
moved]. So, we do amme wor kshops,
Currently, 4 think [ mber, we are pl
heal th stukF, li-kpsfrAadhehkenhhyobeskhkowcase vy
i an al umni [ programme] for the [UCT] trai
al umni , we help each ot her i n wor k(skheonpast, e ,b uj
35 years, has a physical i mpair ment)

Entrepreneurship training follo

not her good practice example was an entrepre
aining as well as grants for applicants to

When U4 was starting my business, U got no s
devel opment by [det ail removed].

[ progr amme] [det ai l removed)] Progr am
training end, pitched their busi
grant of 800, Ni geri an Naira hICh hel pe
ness | acMalye8&®&r2>ars, has a visual i mpair men
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Described below arecuemneatgi dmsctomscntdhasd shape t he e
with disabilities in Nigeria.

I i mpair me
addition t
h company.

he make
reader
€ notes

D <

n

TTTT3TOt R1ALSH3IT

Assistive products are equipment a&r fdewvwitdeanitnlgati nen
wor k, and Tdhai ltywbllief el ow shows the type of assisti)\
participants, noting that this study did not involyv

product s.

10 Wheel chair = 4

Physical( Al l 10 had mobility dCcecuthéeesF 5
(Among these, 3 also
corrective shoes)

7 White cane = 4
Visual (Al'l 7 could noXCrs&&n aiteaxdiing softwar

6

(Al'l 6 could not heang?répp 8 3

Hearlngused sign Ianguag(NoltneterheretIng )'(JIS we

dthempf bratio

3 Glasses
Albinisma iy 3 had diccui'f‘u‘i S i DAT S jlones

me
;sisti

n
i on
under a

=y
@
o]
=
(7]
(@)
c
=]
o
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The young people interviewed reported using a range
|l ife, education and in work. Some participants with
corrective shoesA Hewpoaesgegspeéopkeeing these often

e w
ere
i mp

The use of white cane seemed to be fairly common an

and were helpful in navigating. Many used screen re
smartphone apps |i ke Be My Eyes, Seeing AU, TapTap
and braille, though it takes them twice as | ong as
|l ecture, they must translate the audio recording to
there are additional challenges associated with wusi
br
to
at
bub
d t
mp a
There are also pnanci al barriers in procuring and n
particularly for those who npnd school fees chall eng
ur c
alsl
an
ry
)
Students with hearing impairments also described th

participation in hearing settings.




People with albinism reported having to use a range
them see clearly (though di Ferent from reading gl as
time in the sun, and umbrellas for shade. As one pa
mean that wunless several assistive products and acc
restricted to them.

The above quote also emphasis
l'iveli hoods for people with d

es he i mportance of a
i s I

t
abi i ti es.
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