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il This research explored the |ived experiences of
Senegal tdepuhphi nherviews with 30 young persons
ed a mix of participants with various disabiliti
ci al , and intellastwall i a)p,aadadrdndednitts@bwgenar $5 base
ban and rur al parts of Senegal. Participants wer
to education and vocational training, and empl oy
tors

i Participants reported navigating numerous barrie
i ncluding distance, accessible transportation, n
di gculties meeting the costs of education. These
assistive devices, inclusive |l earning materials
sociated with family members accompanying the st

i Experiences of youth with disabilities during ed
accommodati ons, and exclusionary teaching pract.i
nts of inclusive and enabling environments creat

i Most young persons with disabilities faced chall
di scriminatory hiring practices. Those in employ
and a | ack of accommodati ons Many young people
employability, and skills to improve their chanc
ment .

i Youth with disabilities in the agricultural sect
| ack of support for particular tasks, and pnanci

i Youth engaged in the digital sector reported | im
bl e, aFordabl e, and appropriate for people with

i Access to assiasntdi veo pdriogducatls ski |l I s training wer e
context of both education and empl oyment. Suppor

community members were also strong enablers of p

i Many youth participants had experienced stigma i
bullying, violence and abuse, and discriminati on
settings. Drivers of stigma included a | ack of a
ities, and misconceptions about disability.

i This study also explored the intersectionality o
experiences of education and employment. Young w
pounded discrimination as both disability and ge

and stigma.

i The extent of voice and agency among the young p
their i mpair ment, household factors, and family
i ncreased representation and freedom to make 1in
and career path.

d



1 There was a discrepancy between what youth with

doing, and the opportunities available to them.

q Recommendati ons arising from this work include
and teaching practices to better deliver inclus
tion to increase the inclusion of persons with
proving opportunities for young persons with di
skills trainings, the j-uop eapktalb poobpcemall ahds
eForts to create awareness and sensitise empl oy
stigma; wider availability of assistive product
tions and pnancial support options to better ma
di sabilities with opportunities.
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Senegal has i mPremeawand | dloe ati on dfeqguiat Quatl ide | ael
du secthediuc adtei dn et de |-BR Poromgataimme RAQUEHrove Qual
Transparency in EducatiOoB®3amparTr afniang ez0s8ative etfF
with disabilities in education, by aiming to give a
primary educatiTonsi stfemggalens the 2010 [ egislatior
di sabilities have the right to free education in ma
nei ghbour hoods; however, this policy has yet to be
Formal education in Senegal is organised into four
or technical/vocational), and higher edul2atd md . Pri
students complete six levels of education. Those <co
an academic track or a technical and vocational tra
students with disabilities provide primary educati o
the capital <city of Dakar. Evidence suggests that a
inclusive mainstream education i s everely |l acking;
specipc to students with disabilities in both speci
Senegal remains | imited [11].

Current dii salgiglrietgyat ed data on the nclusion of youl
|l acking. However, available evidence indicates that
have completed primary school compared to their pee
school, although overall completion | evels are | ow
better understand these trendtsglat bedediabadgmheegat ¢ddr
education dat @ eSfemre gk pi(Beedi scussion on the variati
Phase 1 report).

NbRYdUbEBh3 Th ULBLTI EY

There are a number of provisioheacltaebavedemp!| Dymmeatv
15% empl oyment quota aimdhameecehd®i%sms tsa@ala@aosies for pe
in partnership with private empl oyers. However, our
i mpl ementation of et aeed @mpdbiylmeny policies and | av
i mpl ementation is |l acking, and dissemination of pol
ocgcials do not know their obligations and what is r
|l acking to enforce i mplementation. For exampl e, no
the 15% employment quota is met, and this specinc ¢
education and training upon whioch mpl oyment i s pre
and evalwuation mechanisms for policy implementati on
disability, which impedes disability inclusion acro
Di sabUnciltysi ve Education and Emeleymentendeseoctpodnggmeéem and womeln0 wi t h
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This study aimed to explore the | ived experiences o0
Senegal, highlighting barriers, facilitators, gaps,
education and empl oyment . -dEPpitd i easeawvele wisnwolt hedO0i i
various disabilities (including physical, visual, h
wel |l as al bini sm)35 ageed sbetbwaeseend 151 ur ban and rur al
Regarding education, we collected data from youth w
(secondary, tertiary, and vocational), those who ha
wor king, and those not in education and not wor ki ng
Senegal included disabled youth engaged in the agr.i
Further details of met hods, and breakdown of partic
Appendi x.
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The pndings of this study are presented in pve part
empl oyment; (3) experiences in the agricultural sec
(5) renecti-onmtst iomg crosses that shape the experience
Senegal. Case studies are provided throughout the r
participants (all names and identipers have been re

NDi >! do?

According to our Phase 1 rlLes dfmariicetht dthieorstg ®migdlhe ogo
handi capé(eSoc2i0all0 Fr amewo-L &) Act mpbem2@afiAti on was sai

context of education. The Ministry of Education was
ing policy objectives, actions, and budget all ocati
egAl budget is allocated to gener al education, ther e
specinpcally to inclusive education [ 8].

Unclusive education is where |l earners with disabili
disabilities in mainstream schools. This diFers fro
may attend some or all <c¢classes separate from nondi s
cation schools are that they may be of poorer qual.
well, may include |l earning material or teAchimpgi met

ment [17].

Un Senegal, i mplementation of inclusive education p
vestment is insuccient for schools and education in
ing materials or assistive products to help student
burden of procuring assistive products and other ac
ents. (See ourhedriems e alle pitenp carntal ysi s) .

Out of the 30 interview participants, six had never
school, and 12 had attained secondary or tertiary e
dropped out of school or that they did not currentl
ways in which their access to and experiences diFer

Lijijt TT 3d LLSijE3TAD

Findings in this section are presented according to
tion including: (i) identifying schools and other e
i v) ng

education; and ( reachi schools and other educ

Udenti pcation and enrol ment

The process of identifying and enrolling young pers
and severity of impairment, socioeconomic factors,
of education. Most studemaki ngparovoeddtWwhtchestcbooh
tated | argely by parents or other family members.

"0t was my father who brought me there and expl :
told them that 4 had vision problems because of
hel p me but when he j{l(eMatl 68,5 Acward dndltd, omdd nalebi n

Di sablUncltysi ve Education and EmpleymentendeaseosStpodnggmeém and womeln2 with
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Very few participants -mabongepdowavi ogedewhsiento at
said to be a major frustration for the young peopl e
enrol ment .

in a mainstream school was C€cO0ommo

Starting education
to special education schools better

someti mes moved

For most participants, identifying appropriate scho
nei ghbourhood or cost. For many, this meant attendi
sacrincing the inclusion and accessibility of a spe

Many partici
narrowed t hei

icipants highlighted that many mainstream s
heir facilities and do not provide adequate
d that accessible facilities and reasonabl e
y insuccient in mainstream school s.

ve Education and Empleymententaseoctpodnggmem and womeln3 with




The participants reported navigating numerous barr.i
appropriate, inclusive schools including distance,
admi ni stration. However, one of the foremost barrie
cost of education, which we explore in the next sec
more targeted support is needed to help young persa
poi bseth into, and t hr ou?gahn de dtuoc aitdieonnt isfyys tfeantcsi | i t i es
specinc needs.

Paying for education

Young people described the overwhel ming economic bu
education, as a central barrier preventing them fro
any education institution at all. Very few particiop

during their education.

"No, U don't get a discount. There are no disti:
a mo ujntF.e ma 36, y2mrs ol d, person with albinism)

Participants cited the high cost of transportation,
uni forms, the opportunity cost (e.g. |l oss of wages
accompanying the students, assistive devices, and i
factors make it |l ess |likely that childrendiws dihl ed s a
peers. Some participants were able to secure schol a
this was not the case for the majority of young peo
"After graduating from high school, U4 contacted
¥ou can come to Da¥Xhat' wehbWw fthaoame tob.be. Unt.i
of everything, otherwise U wouldn't have been al

the training since U wé&é&emal3sdy yfefasrts yod adr, unretrislio ni
al bini sm)

Source: Humanity &

Di sablUnciltysi ve Education and Emeleymeniendaseostpodnggmeéem and womelnd with



Reaching schools and other educational [

Participants also provided insights into chall enges
appropriate school s.

Specinc obstacles vary by i mpairment, but the young
aFordable or accessible transport options, and requ
education institutions.

Ot her young people described experiencing |limited s
opportunity cost of accompanying students to and fr
next section we will delve further into howsthese a
experiences throughout their education.

n

cessibi

vi sual |

to use

ability
jet a job
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For those youth with disabilities in Senegal who su
institutions, their experiences during education we
and accommodations; (ii) teaching practices; and (i
are in addition -ctut ttihneg oetnhaelrl ecrrsosasnd chall enges rep
Accessibility and accommodati ons
Accessibility and reasonabl e accommodati ons are an
wel | as a fundament al human right for persons with
i nappropriate,-eaiséerntrellTh/expaert ieaiceantvaried by t he
severity of impairment, as this dictated the nature
to eFectively |l earn and participate in school. Un t
gaps identined within each i mpairment group.
Students with physical and mobility impairments des
infrastructure such as a | ack of ramps and | ifts, d

di stances from home to school

"During those times, there we[rYe[m' tgemarny «dheodloyp

had to climb the stairs. Sometimes the students
did it slowly to avoid bei 0§emalk3th, byleta rtsh eorl ed , w ehra
physical i mpair ment)

Un some cases, it caused injury and harm to youth w
JTrhe road is not as well |l aid out so that blind
Recent | vy, g fell i nto a sewer that g coul dn't a\

real problem, whether injtMael 86iyy8Bangsobd, i hath:q
i mpair ment)

The young people also reported numerous i sSsues acce
|l evel s of education and throughout higher educati on

"No, the accessibility of the toilets was not a:
that, we manage. U think when people build the ¢
mentality, that culture. There are not many per
education. So, U think that's mainly why infrasH
mu cii.Mal 68,5 Y% ars ol d, has a physical i mpairment)

Di sablUncltysi ve Education and EmpleymentendeseosStpodnggmeém and womelné wit h



The inaccessibility of infrastructure in schools of
classmates for hel p.
"t was diccult, 9 didn'"t go to the toilet in ¢t
stairs and it was a bit narrow. The courtyard,
out except me, because it wasn't accessible. Ot
courtyard. To eat, g send someone. Someti mes, w |
i ng classmates who hjg(lMadd3,2 nde arssicltee,d lyadss.a phy
ment )
Participants urged for increased attention to infra
this proved to be an issue even in special school s
students with disabilities.
"They must already take into account that today,
thing, the construction of establi shments must |
ments, in order to better help them, support t h
(Mal 8,5 = ars old, has a physical i mpair ment)
Un addition to physical accessibility issues, the g
| earning materials and a | ack of reasonabl e accommao
enabl e and support the diverse needs of students wi
i mpairments. The young people described feeling hel
accommodations in school
"The environment and the conditions in which we
my sighted classmates are al ways ahead of me in
others, U see that my disability becomes a weak:i
l' i brary. 4t's not a | ack of motivation but it"'s

things that are joMal &3¢bc & xairbsl eoltdg thsa.s a vi sual

Young p
in brai
reporte
knowl ed

eople with visual i mpairments highlighted th
|l 1l e, forcing them to search for excerpts of
d that this severely | imited his ability to

ge his peers are receiving.

"There are no braille books in the I|library. As
from books that we pnd on the internet and the ¢
our faculty, the professor asks us to research,
book(sMal 8,5 Y% ars ol d, has a visual i mpair ment)

Di sablUncltysi ve Education and Empleymenitendeaseostpodnggmeém and womeln7 with



Very few participants reported receiving accommodat
particularly in mainstream schools. Those who did r
enrolled in speciUalststhoolNatswaolal asl' Education et de
UNEFJA (the National Unstitute of Education and Tr a
The materials we use are very rare, it's called
is imported into Europe. Ut is the UNEFJA that |
in partnership with Belgians and Frjench. But sol
(Mal 4 ly&ars old, has a visual i mpairment)
While it is encouraging to see cases of goo pract.
students with disabilities do not have access to sc
type or can obtai resources from abroad. The data
appropriate |l earning materials, as well as mpr ovec
reasonabl e accommodati ons in mainstream school s in
Teaching practices
The young peopl e nterviewed reported experiences o0
practices from teachers and school administration.
i mpact on plaeaicipgnogportunities, ability to compe
conpndence moving forward in education.
"U had the ski Il s to succeed. When we di the de
or pnve. U had conpdence in myself unti t hat day
had dreams, 4 thought 4 would study and become a

that day

t hey jdIMad pd 2me/arwsd nalsd,

Sour“te: gLO/ Lord
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Students with visual and hearing i mpairments descr.i
of their c¢classes that would enable them to see and
explaining their impairment to teachers and | ectur e
cl asses. For several participants, this problem eve
exhausted from the continual npght for simple adjust
materi al
"Ut's the lecture halls that bother me the most.
have no choice but to sit in front when the seat
|l ecture halls that you can sit. And people don't
of it and they tell you it's none of their busin
derstand the teag(hFeernsa I3eg,xp2manatolods. has a hearin
Some young people also experienced discrimination f
and appropriate class placements, which can have a
professional advancement
JThe biggest challenge is to pass the Ecole Natio
U could apply because there were a |l ot of my sig
nations about the tests. Un the end, they succee
nately, they are uckier than 4 am. Ut's because
competji Mabd®,5,2%has a visual i mpair ment)
One participant recounted being denied appropri ate
altercation with a teacher and, as a resul t, | ed t o
per manentl| y.
"My teacher refused to enrol me because he said
coul dn't accept that, because U had the average
ages of 3 out of 10 while U had an average of 6
[l ower | evel]. He refused, telling me to resign
him 4 wouldn't. He took my bag, he threw it outs
here. YU got angry, U4 threw a stone at him. He to
vened to separate us. That's why U0 didn't contin
googd Mal 85 ZY=ars old, person with albinism)
As i s evident throughout the entirety of this repor
young persons with disabilities is a fundament Al i s
|l ives and compounding multiple forms of discriminat
toward i mproving the |Iived experience and quality o
education.
Di sabUncltysi ve Edugati on and EmpleymentendeaseosStpodnggmém and womeln9 with



Enabling and inclusive environments

Whil e many participants experienced countless chal
al so described the profoundly positive impact of su
enabling |l earning environment . Particularly in main
inadequate, most students rely on friends, cl assmat
chall enges and nl | in |l earning gaps.

"t was a great relationship. U4 got along well w
albinism in the school, we played together, we |
my skin and tell me my body is beautiful. The te
was very good friends with me, he would help me

f ap(tMal 8,5 % ars ol d, person with albinism)

A few students attending mainstream schools reporte
as well as the positive awareness raising and sensi
di sabilities ar e-diimntaedreadt ecd awsistnha t necsn
My experience at school has all owed me to have s
school , but al so has all owed those who have neve
with us. Ut was something exceptional for them t
any dicculties becaycWalt dy y&alrped | Ws & alsota. vi su
ment )
Ut is important to highlight that althoufheyperi sncg
by hel ping address | apses in accessibility and teac
inclusivity ultimately |ies with the education prov
disability sensitisation and increased awareness toC
schools could vastly improve education experiences
enforcement, accountability, and awareness is neede
inclusion in i on.

Source: Flickr/ Josiah Brown
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...........................................................................................................................................................................

The young people described varied experiences whil e
with most expressing dicgculties.
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...........................................................................................................................................................................

The majority of young people cited barriers around
information, discriminatory attitudes from employer
digculty proving their skills and qualipcations. Th
recruitment and interview process

Yes, there are. Mostly in employment. When vy
not be accepted. You consciously know that it

tell you directly, you understand that it's t
ing denpcient vision thatij(iRkemdl8eb,r g25m0B8 Dbd, yop
with al binism)

From the beginning of this transition, the young pe
information about job vacancies, a |l ack of mentor sh
har mf ul assumptions being made about their capabildi

JThe hardest thing about this country is | ooki
very complicated. Because many peopl e believe
to know i f the person is competent or not, Vyo
know i f what he was ij(eFlelman3sb,ypyrmi s alrdie las na
ment )
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dr op O pnnanci al -1
pande ially, the OPD
train part way through
Di arr to conti ntueaPF ddred ad
compu his own to practice
from anci al chall enges,
i good experie
him mor e
more knowl
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Di gculties obtaining employment opportunities were
and pnancial stress for the young people. Those who
and training also described struggling with the wei
despite the i mmense discrimination and exclusion fr

You know, in general, we see a young blind pg¢d
empl oyed. Your whole family expects you to pnn

This is a problem that ne#dachombehewl|l vedpsAs
gi vi ng AjnpMa h s88flb. = ar s ol d, has a visual i mpair

Participants emphasised the gap between educational
Many of the young people interviewed reported succe
skills training, yet the majority were unable to nr

JFor me, it doesn't exi st. For exampdies a bMhesth
people are taken into account more than disab
ciety. And this is the case with all the comp
young di sabled graduates who are unempl oyed.
are a |l ot of students withj(dresmdBdh, ykms swbbda
physical I mpair ment)
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Participants illustrated two central challenges
empl oyment, including transportation issues and

Transportation

ation problems to and from work emerged as

Tr an t
di s ti es.

spor
abi |l
Ht would have helped me to have a means of t
wor k without dicculty and on ti me. Because so
soon as he sees you with your wheel chair, he
you an extraordinary price. 94 would I|ike to s
(Mal 85 = ars old, has a physical i mpair ment )

Transport barrie

rs include a | ack of accessible tr
associated with tr

a
ansport that is appropriate for d

Hdn the morning, it's hard to |l eave because pe¢
it's hard for me to get a car, and U'm tired,

my schedul e was 8am. U was g( wamsl3ede yk@mached g
has a physical i mpair ment)
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Unt ernships and trial periods

Anot her barrier -tter mbdmpglIndymgentontgi ghl i ghted by part
requiring unpaid internships or trial periods, of
support, before oFering paid positions.

XM know the rights U have there, but g can''t
S But i f Ud'm hired after those six mont hs

Because someti mes he does things that are abn
having my pnl €&emat3casylkeha.s ol d, has a physical

Most of the young people interviewed reported strug
cost barriers |ike transport and a | ack of accommod
gaining useful skills during their internship, or &

XXes, he called me because he knew my skills
rrecent h i nternship with him, to see what ar e
ke to work in. And when Y came, he oFered
ck in the hospital, since U4 know how to rea
i s m, help them and bring them to the hospita
rrectly. That's how(WMallesas Aemar 4 @lod, exeresa
binism)

Al t hough internships have the potential to provide
work experience, and professional connections, it i
compl ete an unpaid internshi-@cosomif¢c ehadteprersadeinit ke n
aFord transportation or cover the opportunity cost,
empl oyer. These experiences also di Fer greatly base
peopl e cannot prove their capabilities without adegq
often denied during trial periods.
my work, sometimes U need someone to helop

eagues who can't understand my | anguage aren

orced to fal/l back owmeromel Jofperr § dehad kmadws o

anguyaMel 85 Y=ars ol d, has a hearing and
The data suggests that signipcant work needs to be
empl oyment for young persons with disabilities Par
inclusive and accessible recruitment processes, pro
support, as well as increased awareness of the skil
with disabilities among employers. They al so recomn
young persons with disabilities to develop their ca
chances as successfully transitioning into and ret a

Di sablUnciltysi ve Education and Emeleymeniendaseostpodnggmeéem and womeh3 wi th



.

-
.

..

- e

pi
° Sgbge

ke




prd

dijE3TABEY 31 ETHBTDHT

Participants indicated that Technical and Vocationa
the potential to provide valuable skills and i mprov
|l'ife for young persons with disabilities. However,
the actual i mpact are often misaligned. Despite the
the best alternative to schools that | ack sucGcient
TVET centres in Senegal often have the same accessi
found at other school s.

There are two primary TVET centres in Senegal that
Centre in Dakar provides programmes centred on empo
professional integration for young people with inte
vocational training (e.g. mar ket gardening, ceramic
wel l being activities (e.g. relaxation and massage)
provides training in telecommunications, brush maki
i mpairments.

"J've gained knowledge and Y can do a | ot
have |iked it to have been better i mproved

more, because these are sj@iMbaBl5e YFkomrss fodrd,p eho
physical I mpair ment)

Whil e many participants found vocational training
they also cited pnanci al chall enges paying for tu

done four trainings. Training in carpen
one in video editing. U had started t
| adKMaolfe-3mbe2agnesar s ol d, person with al bi

also reported challenges provi

Several young pe e
| a certinpnpcate or diploma to show

document ati on

XM think the issue of a diploma is probl emat.
and it does not make it easier to pnd a job.

of centres so that they can better djale mailteh
14 year s d, has a psychosoci al i mpair ment

Technical and vocational training might oFer altern
some students with disabilities; however, it i s ess
accessibility, accommodation, and pnancial supports
addition, unl ess the problem of unemployment and di
there remains a severe |l ack of opportunities for yo

acquired in TVET.
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Agriculture is a dominant economic activity in Sene
counting for almost 30% of jobs in 2021 [17]. Mowev
|l ocation inptbaepedBabghtregion, Senegal relies heavi

such as the World Bank have remarked upon the poten

Three participants were sampled to provide deeper i

ties working in the agriculture sector in Senegal
di sabilities in agriculture shed |Iight on three key
type, the napdcaprtataand other npnancial support, a
ties.
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Mal i k -yseod d29man with al
ment . He works in agric
oundnuts. Malik was f
problems with | ow vi
achers in school. He
r, whi ch he has been
faces chall enges wo
e sensitivity of his
sual i mpairment whil e
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Udn undertaking agricultural work, challenges descri
work (like fetching water) for people with physical
and poultry, for people with visual i mpairments. Fo

member s.

"There are dicegculties related to moving aroun
put my feet where U shoulidMalt 85T earcamllde agp

al bini sm)

One participant with albinism described chall enges
to those related to | ow vision.

Apart from vision problems, you know there a

persons with albinism who can't | ast | ong und
on the body, jd Madte83,% f5 erdsnesisd, person with a

Source: Dr. Alexey Yakovlev/Flickr




